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asn't it just yesterday we were com-
plaining about the snow and frigid
temperatures? What a difference a few

months makes! Here in the Northern hemisphere,
we are enjoying the heat of summer. And many of
us have the kids home from school for the sum-
mer holiday. We hope you are enjoying your time
together, and maybe even a vacation or two!

As you may remember, I am the mom of a
20-month-old little girl. It is so much fun watch-
ing her grow and change. Obviously, I have
sensory issues on the brain and have kept a keen
lookout. She does show some minor tactile is-
sues, but forewarned is forearmed. I'm so glad
to be aware, and able to help, or at least able to
understand and react accordingly. Wouldn't it
be wonderful if all parents could be this sensory
aware? I know I couldn’t have been, before I
learned about SPD.

Speaking of which—you are about to encoun-
ter some wonderful teachers in this summer
issue.

We welcome Dr Temple Grandin’s unique
sensory insight as she shares an excerpt from
her upcoming third edition of The Way I See It.
If that’s not enough star power for one magazine,
we are thrilled to have the input of the illustri-
ous Carol Kranowitz. The author of the ground-
breaking The Out-of-Sync Child shares some
great ideas on how to get kids involved with
sensing the world around them in healthy, fun,
and delicious ways.

We are also blessed with the insight of the
wonderful Catherine Faherty, author of Autism:
What Does It Mean to Me? She gives some great

A MEsSAGE FROM THE EDiTOR

advice for anyone dealing with stimming. And,
for the first time, we have advice from a CPA!
Betty Lehman tells us how we can best plan for
our children’s futures by creating a Life Care
Plan. It’s important stuff to prepare for.

As always, we are so proud to have our uber-
talented columnists, Jennifer McIlwee Myers
and Barbara Sher. Jennifer talks about the effect
of sensory issues on behavior, while Barbara
continues her three-part series on how to handle
situations like Mary Poppins. I think you will
gain from everything we are offering here.

Do you gain from it? Seriously. Is there
something you are loving about our magazine,
or something youd like to see more of? Please
let me know! I want to hear your input and
ideas. And, your letter may be featured when we
start out Letters to the Editor page next month.
We love what we’ve heard so far, but maybe we
haven’t heard from YOU yet. Yes, YOU. Tell us
what you think. You can even write me directly
at Jennifer@sensoryworld.com. I am looking
forward to hearing all you have to offer.

But for now, it’s time to sit back, relax, and
enjoy this issue of Sensory Focus.

O

Jennifer Gilpin Yacio
Vice President of Future Horizons, Inc.
Editor in Chief of Sensory Focus
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From The Way I See It

ne of the problems in un-
0 derstanding sensory issues

is that sensory sensitivi-
ties are very variable, among
individuals and within the
same individual.

I have been talking and
writing about sensory prob-
lems for over 20 years and I
am still perplexed by many
people who do not acknowl-
edge sensory issues and the
pain and discomfort they can
cause. A person doesn’t have to
be on the autism spectrum to
be affected by sensory issues.

Most people feel an aver-
sion to nails being drawn
across a chalkboard. That’s a
negative sensory experience.
Many times I have heard of
people who get almost instant
headaches when exposed to
certain scents, like strong per-
fumes or the smell of gasoline.
That’s a sensory experience.

A woman I know tells me her
hearing is very sensitive when
she first wakes up in the morn-
ing, and even normal sounds
are sometimes offensive for the
first 30 minutes or so. That’s a
sensory challenge.

Think about going to the
mall and shopping on a busy
Saturday afternoon. For some
it’s energizing, but for oth-
ers, it leaves them exhausted.

Focus on EvervonE

These people are having
trouble with the sensory
bombardments that are typi-
cal of the mall environment:
the constantly changing sights,
smells, voices, and music, be-
ing bumped into by others,
and so on.

Sensory issues are very
real, and I think they are more
a matter of degree than be-
ing either present or absent
in people. I also believe that
as our world in general gets
louder and busier with more
people, more cars, more urban-
ization, and a heavier reliance
on technology, sensory issues
will become more pervasive as
our sensory systems become
increasingly overloaded.

A person doesn't
have to be on the
autism spectrum

to be affected by
Sensory issues.

For me and other people on
the autism spectrum, sensory
experiences that have little
or no effect on neurotypical
people can be severe life stress-
ors for us. Loud noises hurt my
ears like a dentist’s drill hitting
a nerve. For some individuals,
the seams in a pair of socks
or the rough texture of mate-
rials like wool on their skin
can feel like being constantly
burned. This explains why a
child’s reaction is to take them
off—he’s not being defiant; the
socks are physically hurting
him. For others, even the light
touch of another’s hand on
their arm can be painful. They
shrink away from people not
because they are antisocial,
but because even brushing up
against another person can feel
like razors being drawn across
their skin.

I think so many profession-
als and nonprofessionals have
ignored sensory issues because
they just can’t imagine that an
alternate sensory reality exists
if they have not experienced it
personally. They simply cannot
imagine it, so it does not reg-
ister in their minds. That type
of narrow perception, however,
does nothing to help individu-
als who do have these very real
issues in their lives.

Even if they don’t under-
stand it on a personal level,
it’s time they put aside their
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personal ideas. Scientific re-
search has now documented
that sensory problems are real.
Higher-functioning adults
with autism and Asperger’s
syndrome are writing about
their sensory issues in great
detail. Many of these individu-
als agree that sensory issues
are the primary challenge

of autism in their daily lives.
There is a great need for more
scientific research on the brain
abnormalities that are associ-
ated with different sensory
problems and the methods to
treat them.

Sensory Problems
Are Variable

One of the problems in under-
standing sensory issues is that
sensory sensitivities are very
variable among individuals and
within the same individual. A
person can be hyper-sensitive
in one area (like hearing) and
hypo-sensitive in another (like
touch). One person can have
a marked olfactory sensitivity,
and another might not be af-
fected at all in that sense.
Complicating matters even
further, on a day-to-day basis,
in the same individual, sensory
sensitivities can change, espe-
cially when a person is tired
or stressed. These many and
constantly shifting variables

n Sensory Focus Magazine— Summer 2014
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There are two
ways a child

can respond to
sensory overload:
withdraw and
shut off the world
or scream and yell.

make it difficult to design re-
search studies to test therapies
to treat sensory sensitivities.
So professionals will loudly

make assertions such as,
“There is no research to support
sensory integration therapy
with individuals with autism”—
tacitly suggesting the therapy
is ineffective. The absence

of clinical research does not
mean sensory therapies are not
viable for children or adults. It
simply means research has not
been done to date.

Furthermore, with the

variable nature of sensory is-
sues in autism, we must look
at research with a slightly dif-
ferent slant. If 20 children are
put in a study and four benefit

from the therapy, while six-
teen don't, is it ethical to deem
the therapy ineffective? It
worked in four children. Four
children’s lives are now mark-
edly different; their world is
no longer so uncomfortable to
live in.

A better approach in situa-
tions like this is to delve deeper
into why it works for some,
and not for others, to continue
to explore what is going on in
their brains by doing follow-up
research between the respond-
ers and non-responders, rather
than arbitrarily dismissing the
therapy altogether.

There are two ways a child
can respond to sensory over-
load: withdraw and shut off
the world or scream and yell.
Some children who appear to
be non-responsive are actually
in sensory shutdown due to
sensory overload.

Parents and teachers often
ask, “How can I tell if my child
has sensory problems?” My
simple answer is this: Watch
your child closely—the signs
are there. Do you see him put-
ting his hands over his ears to
block out noise? Does he be-
come agitated every time youre
in a bustling, noisy, or chaotic
environment? Are there certain
textures of food he just will not
tolerate? Do you find your child
pulling at or taking off clothes
that have rough textures or



tugging at necklines where tags
are rubbing?

Children and adults who
have tantrums and cannot
tolerate being in a large super-
market, such as Walmart, are
almost certain to have sensory
problems. Also note: Tolerance
levels quickly diminish when
the individual is tired or hun-
gry. For example, a child may
tolerate a large grocery store
in the morning but not during
the afternoon.

Desensitization to
Sensory Stimuli

Some children can learn to
tolerate loud noises that they
previously could not tolerate,
if they initiate the sound and
have control of it. Let the child
turn on the smoke alarm or
other feared sound. Start with
the volume low and gradually
increase it. With the smoke
alarm, you could start with

it wrapped in heavy towels

to muffle the sound and then
gradually take the towels off.
There must NEVER be a sud-
den surprise. The child must
have control.

Easy Strategies

There are some simple things
parents, educators, and service

Focus on EvervonE

providers can do to help pre-
vent sensory problems from
hindering your child’s educa-
tion and life. Avoid multi-task-
ing, especially when working
with the child. Have a quiet
place that is free from outside
distractions to do teaching,
discrete trials, or other thera-
pies. I have difficulty hearing if
there is too much background
noise—I can’t discern my com-
munication partner’s voice
from all the other sounds going
on around me.

Make sure the child gets
lots of exercise every day. A
significant number of re-
search studies support the
benefits of regular daily ex-
ercise. Exercise is really good
for the brain and can help
children with hyper-sensitiv-
ities calm down and children
with hypo-sensitivities rev
up their systems for optimal
learning states.

Sometimes very simple
interventions can have amaz-
ing effects. One little girl could
not tolerate a large supermar-
ket for more than 5 minutes.
After her mother bought her a
pair of children’s pink-tinted
sunglasses, she was able to get
through an hour of shopping.

Other children learn bet-
ter when they are shielded
from the distracting flicker of
fluorescent lights. Some of the
energy-saver fluorescent light

bulbs have such a high degree
of flicker that I cannot read
with them. Some fluorescent
lamps have electronic circuits
to reduce flicker, but others
make some people on the au-
tism spectrum feel as though
they are standing in the mid-
dle of a disco nightclub. (Try
concentrating on a math test
in that type of environment!)
If fluorescent lights can’t be
avoided, a lamp with an old-
fashioned incandescent light
bulb should be placed next to
the child’s desk to help elimi-
nate flickering, or kids can
wear baseball caps with longer
brims to shield their eyes from
some of the flicker.

Auditory Problems

Auditory challenges are often
cited as the number one sen-
sory challenge among individu-
als with autism and Asperger’s
syndrome. There are two kinds
of auditory problems: (a) sen-
sitivity to loud noise in general
and (b) not being able to hear
auditory detail, such as dis-
cerning one voice among other
sounds, or hearing the hard
consonant sounds of words. An
auditory sensitivity to noises,
where sounds hurt the ears,
can be extremely debilitating.

Sound sensitivity can make
it impossible for some people
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on the spectrum to tolerate
normal places such as restau-

rants, offices, and sports events.

These extreme auditory prob-
lems can occur in both nonver-
bal individuals and those who
are very high functioning and
have marked intelligence and
language capabilities, such as
college-educated people with
Asperger’s syndrome.

Auditory training therapy is
useful for some people. In audi-
tory training, a person listens
to electronically distorted mu-
sic during a couple of sessions
a day for 10 days. The music
sounds like an old-fashioned
record player that is speeding
up and slowing down. Auditory
training therapy helps some
children and adults, yet it has
no effect on others. The main
improvements seen in those it
helps include reducing sound
sensitivity and increasing dis-
cernment of auditory detail. For
many children, getting their au-
ditory input under control re-
sults in improved concentration
and fewer behavioral issues
and provides an opportunity
for other therapies and learning
situations to take hold.

Some people with more
minor auditory challenges use
earplugs or music headphones
to block out distracting or
painful sounds—things such
as chairs scraping on the floor
in the cafeteria, the constant
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ringing of telephones in a
busy office, or maneuvering
through a crowded airport.
Earplugs must never be worn
all the time; this can cause
the individual to become
even more sensitive to sound.
Earplugs need to be taken
out for at least half of the day,
but they can be used in noisy
places, such as shopping malls
or the gym.

An Integrated Approach
to Treatment

Severe sensory sensitivity can
be a MAJOR barrier to learn-
ing in children and can affect
employment and socializa-
tion as the child grows and
becomes an adult. My own
sensory problems are minor
nuisances, but for others, they
can literally wreck a person’s
life. There are many highly
intelligent adults with autism
or Asperger’s who are bril-
liant minds in their field, but
they have such severe sensory
issues that they cannot toler-
ate a normal job environment.
They must either find ways

to work independently from
home, where they can con-
trol sensory input, or remain
largely unemployed. Employers
are beginning to understand
sensory issues and some will
even make accommodations

when the needs of the person
are explained. On the whole,
however, we as a society have
far to go in appreciating the
challenge of living with sen-
sory issues that most people on
the autism spectrum face daily.
Teachers and parents
should look closely for sensory
issues in a child or young adult.
Recurring behavioral problems
often have a sensory issue as
the root cause of the behavior.
If a sensory issue is suspected,
a consultation with a good oc-
cupational therapist should be
the next step. These individu-
als are trained to recognize
sensory issues and then devel-
op a customized program for
the child. Interventions such
as application of deep pressure,
slow swinging, and games that
involve balancing work best
when they are done every day.
Sensory issues are daily is-
sues. If the services of an occu-
pational therapist are available
for only half an hour each week,
parents and teachers should
visit the session and ask the
therapist to show them what
to do the rest of the week. For
children, a combination of sen-
sory therapies such as sensory
integration administered by an
occupational therapist, audi-
tory training, and visual inter-
ventions, coupled with other
treatments, works best. Special
diets help some children with



their sensory issues; improve-
ments are seen not just in toler-
ating different textures and
types of food but also in other
sensory areas, as well. With
older children and adults, a low
dose of a conventional medica-
tion may reduce sound sensi-
tivity if less invasive methods
have proven unsuccessful. ¢

Temple Grandin, PhD, is an
internationally respected spe-
cialist in the design of livestock
handling systems. She is also
the most famous person with
autism in the world today. She
was recently named one of
Time magazine’s 100 most in-
Sfluential people and is the sub-
ject of the award-winning 2010
HBO biopic. Temple has au-
thored several books on autism
and is a worldwide speaker on
autism topics. Her Web site is
www.templegrandin.com.
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advertisement from an electric power

n company was dropped through my mail
slot today, which shouted, BLACKOUT:

Could It Happen Again?

It got me thinking
about survival
skills. When an
outage occurs and
we can’t switch on
the electric power,

we must switch to
our own power to get

Carol Kranowitz, MA
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from place to place, prepare
meals, communicate with
others, and entertain ourselves.

Will we be prepared, espe-
cially those among us with Sen-
sory Processing Disorder (SPD)
and other physical challenges?

Alas, so much is done for
us these days that we are all
becoming “do-ees” instead of
“do-ers.” Learned helplessness
is everybody’s problem.

Consider automatic doors,
electric can openers, battery-
operated pencil sharpeners,
Velcro fasteners, electronic key-
boards, TV remotes, pre-sliced
vegetables, and sensor faucets
in public restrooms. (Who'’s the
sensor? Not us!) These “smart”
things are designed to make
life easier and cleaner today
but they deny children oppor-
tunities to develop skills they
will need tomorrow. Kids need
steady practice using their
sensory systems and engag-
ing their bodies to push, pull,
squeeze, rotate, twist, tie, zip,
write, slice, chop, and perform
other everyday actions. How
smart is a device that renders
us senseless?

Let’s not allow devices
to extinguish our senses! We
need our senses!

We need them, first, for
survival. We must be at the
ready to satisfy physical de-
mands like hunger and pro-
tect ourselves from potential

Focus on SurvivaL SkiLLs

threats. When we feel safe and
feel that we will survive, we
can relax and use our senses
for a second vital purpose—
that of discriminating what is
happening around us.

Sensory discrimination
helps us do and master impor-
tant skills. The more impor-
tant an activity is for survival,
the more senses are involved.
Because eating and making
love are essential for life, they

K ids need steady

practice using their
sensory systems and

engaging their bodies

to push, pull, squeeze,

rotate, twist, tie, zip,
write, slice, chop,
and perform other

everyday actions.

are the two human activities
that engage all eight senses
simultaneously. (Can you think
of a third? Let me know.) In
contrast, watching TV while ly-
ing on the couch uses only two
senses—visual and auditory—
and passively, at that.

Effective learning takes at-
tention, time, and practice. We
learn to write after learning to
scribble, to obey traffic rules

on the road after riding bikes
at the playground, and to pitch
a baseball after tossing a beach
ball. Many hands-on moments
with regular faucets lead the
way to turning an unfamiliar
faucet handle with appropri-
ate force, in the correct direc-
tion, and to the right extent ...
and then turning the handle to
“oft” before walking away. (Can
a sensor faucet teach all that?)
To develop and enhance our
kids’ survival skills, let’s pro-
vide real, three-dimensional,
fun, and functional experi-
ences to get their bodies and
brains in sync. Think of heavy-
work activities that use kid
power, not electric or battery
power. Think of action verbs,
like push, pull, lift, carry,
slice, chop, jump, climb, throw,
catch, and so forth. The more
kids do, the more they can do,
and the more likely they will be
to survive, superbly, when the
lights go out. ¢

Carol Kranowitz, MA, is the
author of The Out-of-Sync
Child and co-author with
Joye Newman of Growing an
In-Sync Child and In-Sync
Activity Cards. She is working
on a new book, The Out-of-
Sync Child Grows Up. Carol
is a board member of the SPD
Foundation. Her Web site is
www.out-of-sync-child.com.
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HOIST grocery bags into the car, into the kitchen, and onto the counter.
LIFT the items out of the bags and stow them in the refrigerator and Dantry.
SLICE vegetables for g circle sa,

lad (the recipe follows).
CHOP Vegetables for g, chopped salad.
TWIST a mill to grind pepper.
GRATE ;, large, irm weq
PEEL carrots, cucumber

ge of cheese by using a box grater.

S, and potatoes.
TUG the string or ROTATE the

TEAR lettuce leaves into bite-si
HUSK corn on the cob.

VACUUM, SWEEP, SHOVEL, and RAKE.

DRAG the hose to water the grass or wash the car.
TUG the PUppy around the block.

CARRY the laundry basket upstairs.

STAND Up without using hands.
DO PUSH-UPS,

handle of g, salad spinner to dry lettuce.
zed pieces.

CLIMB STAIRS without leaning on the banister.,

ﬁ m i Corner. At
HARD WORK n the Housekeeping COTr

. 3 e

- laying 1 d cook to serv

ine loved D eper, an .

A preschool Stuélerglt o? fogslf had a nanny, hoggeiehe%s. He swept, ér?lrxl)e,(’i’and
. ivilege he serv ] “Magic Soup,

me, this privi . an apron, : als like of

E?m- At school, domﬁngprepared ima,gu}ars“fAIéliur school, you are On; O e,

dressed the baby do a8, One day, I said, eful child said, “At My

tidied up his own melstaJughmg, this resourc

t workers!
the hardes

people who work har
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For ages 7 and up (Note: Some

children younger than 7 can

handle a kitchen knife well,

and some children—regardless

of age—cannot. You know your

child best, so please use your

own judgment!)

What You Need

Sharp, round-tip kitchen knife
Large cutting board
Vegetables: Yellow squash,
zucchini, and peeled cucum-
bers (easy to slice for children
with poor muscle tone, low
stamina, or poor motor co-
ordination). Carrots, celery,
unpeeled cucumbers, onions,
scallions, radishes, grape
tomatoes, and olives (these
require more motor planning,

strength, or dexterity)

What You Do

1.

2.

Slice vegetables into circles.
Mingle all the pretty circles
in a bowl and serve with your

favorite dressing.

Helps Your Child Develop
and Enhance:

Motor planning (for using
kitchen tools)

Bilateral coordination (for
using two hands in different
ways to accomplish a task)

Social relationships (for being

Focus on SurvivaL SkiLLs

part of a team and helping to
feed a group)

Can-do spirit (for trying new
activities and perhaps new
foods)

Nutrition (for nourishing the
body as well as the central
nervous system)

All eight sensory systems
(even picky eaters who don’t
engage their gustatory sense
still use seven senses!)
Tactile: Hands manipulate the
vegetables, developing touch
discrimination and fine-motor
skills

Proprioceptive: Hands, arms
and upper body get into cor-
rect position to push the knife
through the vegetables, devel-
oping appropriate force
Vestibular: Body is upright
and stable, improving balance;
muscles needed to handle the
food and tool are engaged,
improving muscle tone and
stamina

Visual: Eyes see the vegeta-
bles, hands, and knife, im-
proving visual discrimination
and visual-motor coordination
Auditory: Ears hear the knife
touching the board, improving
auditory discrimination
Olfactory: Nose smells the

vegetables, improving what

the nose knows and stimulat-
ing the appetite

Gustatory: Mouth tastes

the circle salad (let’s hope),
increasing the number of
foods the child will eat
Interoceptive: Internal organs
digest the food, improving
general health

Ways to Make It More
Challenging

Slant the knife to slice ovals
for an ellipse salad

Cube the vegetables to make a
block salad

Use a melon-baller to scoop
little orbs of watermelon,
cantaloupe, and honeydew to
make a sphere salad

Celebrate holidays with color-
coordinated vegetables (green
peppers, parsnips, and carrots
for St Patrick’s Day; and broc-
coli, mushrooms, and tomatoes

for Columbus Day)

What to Look for

The child holds the vegetables
firmly and has good control of
the knife

The child slices the vegetables
in somewhat regular circles
The work stays on the cutting
board

The child is engaged and hav-

ing fun

.
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Focus on STiMMING

'Catherihe !

lapping, spinning, jumping,
rocking, pacing, flicking ... self-
stimulatory behavior, or stim-
ming, takes many forms. This
is a topic that calls for deeper
understanding and respect on
the part of typically develop-
ing family members, friends,
teachers, and therapists, along
with the nurturing of self-
knowledge and compassionate
self-acceptance by the person
who stims. For the longest time,
stimming was (and often still
is) deemed inappropriate and
has been targeted for extinc-
tion by some autism treatment
and educational programs. The
prevailing theory early on was
that if stimming is allowed to
occur even a little bit, it will
increase in frequency. Actually,
in my classroom in the early
1980s, and in my later work
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with children, adults, fami-
lies, and professionals with

the TEACCH Program at the
University of North Carolina, I
discovered just the opposite. In
the classroom, by letting my
students engage in self-stim-
ulatory behavior on a regular
basis, usually at specific times
and places, the total amount of
stimming actually decreased.
Even back in the 1980s it felt
right to me to remain positive
about a person’s natural body
movements. I tried to avoid
negative connotations to these
behaviors, as long as the move-
ments were not harmful to the
one stimming or to others in
the vicinity.

I still remember being
joyful and playful while en-
gaged alongside my students
in spontaneous jumping and

Abotret!mM;Y

flapping, with my contribu-
tion of air guitar, dancing, and
singing to the Jackson Five
blaring on the record player. I
also remember the good-na-
tured amusement on the face
of our principal during his
periodic unscheduled visits to
my classroom when he found
us jubilant in the play area! I
discovered through trial and
error that my students became
calmer when I not only in-
creased the level of structure
throughout the day but sched-
uled time for movement—even
sanctioning stimming! In

fact, I watched the children
closely and modeled some of
our activities during P.E. on
their spontaneous stims. Not
battling my students’ flapping,
rocking, and other movements
and not focusing on forced



stimming elimination un-
less the stims were physically
harmful to the person helped
promote an all-around posi-
tive and up-beat school expe-
rience for my students.

That was almost 30 years
ago. I am still thinking about
stimming, and there is even
more to think about.

Imagine what it may feel
like to be a child whose natural
body movements are labeled
inappropriate, wrong, bad, and
so deviant that they must be
stopped immediately. In some
cases, punishment is an ac-
cepted part of the treatment.
The unquestioned mandate
given so widely and freely of

“Quiet Hands!” teaches the
child that her hands—and
their natural movements—are
wrong. Repeatedly prompting
a child to stop stimming (ei-
ther through implication, an-
nouncement, or demand) often
results in the child concluding
that enjoying the moment or
helping herself cope in the
moment or purely moving in
her natural way is so bad—so
wrong, that it must be noted
and addressed in a negative
manner. A large amount of
time, attention, and energy is
devoted to the elimination of
stimming by the people re-
sponsible for her educational
program. Individualized Edu-
cation Program, or IEP, goals

Focus on STiMMING

are dedicated to its eradication.
For some autistic children and
adults in certain treatment and
educational programs, “Quiet
Hands” and its accompanying
strategies may actually be ex-
perienced as an act of aggres-
sion on the part of the person
who moves her hands, leaving
her feeling vulnerable, at-
tacked, and unprotected. This
vivid inner experience typi-
cally remains unknown to the
teacher, therapist, or parent.
Read the book Loud Hands:
Autistic People Speaking, pub-
lished in 2012 by the Autistic
Self Advocacy Network, to
better understand a perspec-
tive that may be very different
from those who are privileged
to have typical development.

It is true that stimming
often results in the person ap-
pearing different than what is
expected. Okay. It could serve
as an effective reminder for
us to educate peers, siblings,
school staff, and the communi-
ty at large about diversity and
respect and to free us all to
come up with novel and truly
inclusive ways to interact and
have fun, equally. Stimming
is a natural behavior that is
often enjoyable and/or other-
wise beneficial to the person
who is stimming. There is an
overabundance of information
for autistic children and adults
on how to be social, and even

though much of it unquestion-
ably claims to come from an
inclusive philosophy, almost all
“social skills strategies” emerge
exclusively from a neurotypical
perspective, with its focus on
how to help the autistic person

Stimming ...
could serve as
an effective
reminder for
us to educate
peers, siblings,
school staff,
and the
community at
large about
diversity and
respect ...

interact better socially. The as-
sumption that to “interact bet-
ter socially” means to “interact
in a socially accepted, main-
stream, nonautistic manner” is
usually left undisputed.

What if all students—both
autistic and nonautistic—learn
about stimming and about how,
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why, what it is? That everyone
stims in their own ways? And
that sometimes stimming is as-
sociated with enjoyment, plea-
sure, and happiness? Or that
it’s a way to take care of oneself
and maybe get calm and cen-
tered? Or, it can be a reaction
to the need for something to
change? What if the teacher,
therapist, parent, or friend
announced aloud, “It’s time for
a stim break, everyone!” And
then the whole class or whole
family or maybe just two peo-
ple jump up and flap, spin, or
otherwise stim together? What
might this communicate to the

Instead of waiting to receive our
catalog in the mail, you can
browse it now on our Web site.
You'll have our entire inventory of
outstanding autism and Asperger’s
products on your computer or
tablet in seconds!

Visit www.SensoryWorld.com
and click “Free Sensory Catalog”
on the lower right to view and buy
our products immediately.

We carry over 150 books,
videos, and CDs that will help
solve problems, educate,
and, in some cases, make
you smile.
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one who naturally stims ... and
to the ones who notice, watch,
wonder, and learn?

There are many ways to
be. And many ways to enjoy.
And many ways to be together.
Social learning.

For practical information
for your students or family
members, I refer you to pages
41-65 in the second edition
of my book, Autism ... What
Does It Mean To Me? These
pages directly support self-
knowledge and mutual un-
derstanding about stimming
and other related, noticeable
body movements.

Catherine Faherty created a
model classroom for elemen-
tary school students with
autism in the 1980s, before
becoming a TEACCH autism
specialist. She has written
manuals and co-developed
many training models. Cath-
erine speaks at international
conferences, trains teachers,
and mentors professionals
in autism-related curricula.
Her popular workbook was
recently published with the
revised title Autism ... What
Does It Mean To Me? (Future
Horizons, 2014). Her site is
www.catherinefaherty.com.
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Growing Up

Insider Tips from a
)‘y/ Woman with Autism

No matter how high-functioning children with
autism or Asperger’s may be, they are going
\q' to have trouble with their sensory issues.

4 Enter Jennifer Mcllwee Myers, Aspie at
Large! Co-author of the groundbreaking
book Asperger’s and Girls, Jennifer’s personal
experience with Asperger’s syndrome and
Sensory Processing Disorder makes her
perspective doubly insightful.

Jennifer’s straightforward and humorous
Growing Up delivery will keep caregivers turning the page

R for the next creative solution.
a‘ \ssues

$19.95 800¢489¢0727 www.FHautism.com

FUTURE HORIZONS .

World Leader in Books, DVDs, and

M % Conferences on Autism and Asperger’s
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Growing Up with
Sensory Issues

by Jennifer Mllwee Myers,
Aspie At Large
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M“MAN behavior is

actually fairly simple: We tend
to do the things that help us
get more of what we want and
less of what we don’t want. It’s
so simple.

The problem is that we, as
individuals, are often terrible
at focusing on what we re-
ally want and don’t want—and
we are generally working
with out-of-date brains. We'd
love to be healthier, but we
eat junk food because after
roughly a kabazillion years of
evolution our brains are well
tuned to seek out the sweet,
salty, and fatty foods that are
found in nature or easily de-
rived from it. We'd love to be
more fit, but the same kabazil-
lion years of evolution tell our
brains that it is vital to con-
serve energy and find easier
ways to do things.

So if a heckuva lot of the
human race is dealing with
instincts that urge them to seek
things they don’t need, why are
we surprised when kids who
have Sensory Processing Disor-
der (SPD) behave in seemingly
unpredictable ways? Teachers
and parents find themselves re-
peatedly trying to reward good
behaviors and tie punishments
to bad behaviors and are then
bewildered when that child
with SPD does exactly what he
theoretically shouldn’t do.

Focus on Autism

That’s because kids with
SPD are also tied to brains that
aren’t optimized for the situa-
tions they find themselves in. A
child who is hypersensitive may
be calmer and way more able to
cope after vigorous activity, but
that doesn’t mean he’ll seek ac-
tive play on the playground.

In fact, that overly sensitive
child may frequently repeat be-
haviors that lead to him being
kept in from recess. Why? Be-
cause recess is overwhelm-
ing, and while physical
activity may be sooth-
ing, it is on the other
side of serious pain.

It’s back to the
brain. If something is
painful, you avoid it.

If a child associates

the playground with

chaos and bullying, and
something he does gets
him the chance to stay in, he
might just keep doing that be-
havior. Even if he doesn’t feel
much like it—there are parts
of the brain that “protect” us
whether we think about it or
not. The same kind of brain
that tells you that exercise is
bad and a deep-fried Twinkie
is good will lead kids to ex-
hibit behaviors that solve their
immediate problem without
helping them out overall.

My second-grade teacher
didn’t realize this and was
bewildered by me, and then,

4 years later, by my sister. She
tried very hard to motivate us
with rewards and by making
learning as fun as possible, and
the whole thing backfired on
her like crazy.

I should mention that Miss
X was one of the nicest people
I have ever met. She was intel-
ligent, she loved children, and
she loved teaching. I adored her.

e same kind

of hrain that tells

you that exercise is had
and a deep-fried Twinkie
is good will lead kids to
exhibit behaviors that solve
their immediate problem
without helping them

out overall.

But while Miss X absolutely
liked and encouraged us with
all of her heart, she didn’t
know how to “motivate” me or
my sister Catherine. In fact,
at one parent-teacher confer-
ence, she told my mother that
trying to motivate either of the
McIlwee girls was like trying to
push a rope!

Miss X was looking at a
behavioral problem. She had
first one then another girl who
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could not be convinced to par-
ticipate in many important and
educational classroom activi-
ties. She didn’t realize we were
both being protected by our
own brains.

This was second grade,
so we had a variety of edu-
cational “stations” located in
the classroom to enable us to
play games and do activities
that would help us learn math,
geography, and whatever the
heck else second graders are
supposed to learn. We were
all encouraged to use our
“free learning time” at
any of these stations so
that we could learn in
a fun environment and
learn through play.

These two girls
had one thing in com-
mon: hypersensitivity.
We could barely stand to
be in a classroom in which
many children were work-
ing independently or in small
groups at these little stations.
It was a chaotic whirl of chil-
dren talking, laughing, argu-
ing, and moving about. It was
also socially stressful: We
couldn’t figure out the correct
(non-bully-triggering) social
behaviors when so many kids
were doing so many differ-
ent things; just filtering out
any one voice was impossible,
never mind trying to function
in a group.
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When I had Miss X as my
teacher, I would race through
my worksheets in the morning
so I would be sure to be able to
choose the “quiet reading” sta-
tion. It was just a bookcase and
some pillows to sit on behind a
couple of room dividers, but it
was a pretty decent sensory oa-
sis in a classroom full of chaos.
Nothing mattered to me as

0 wonder if learning
about SPD and ahout

how intensely our brains

can work against us by

trying to protect us might help
other people understand that
our behavioral problems

are often not actually
hehavioral problems.

much as getting that worksheet
done so I could hide from the
rest of the classroom for as
long as I possibly could!

My sister had it a little
rougher. She’s smart as a
whip, but when she first start-
ed grade school, she wasn’t
really much into reading, and
she really wasn’t all that com-
fortable in that slightly claus-
trophobic reading area. So,

she found her own solution:
She slowed down.

By deliberately doing her
worksheets as slowly as pos-
sible, she could avoid the learn-
ing station problem entirely.
The part of the classroom
where our desks were located
was separate from the stations,
and as more and more kids
finished and moved to vari-
ous stations, she found herself
more and more alone in the

quietest part of the room. All
she had to do was go as slow
as possible, and she could
protect herself from the
noise and social chaos.
And Miss X did not
know what to do with
either of us. When she
had me, she would try
to talk me into trying
some of the other sta-
tions. Then, 4 years later,
she tried to motivate Cath-
erine to get her worksheets
done sooner. Miss X was smart
enough to tell that Catherine
was very bright and capable,
but she could not figure out
how to get her to do the work.

Miss X was worried about
motivation. She saw two girls
whose behavior prevented
them from learning as much
as they could, and she tried to
find ways to get us to change
our behaviors. And she didn’t
have any awareness at all of the
fact that those learning stations



LEARNING AND FUN
WITH MUSIC!

Each Songames™ CD contains musical gems that are useful for engaging kids in active games, as well as helping
kids calm down and focus. Songames are great for enhancing oral-motor skills and expressive language play, and
decreasing tactile, auditory, visual, and sensory defensiveness. Kids will want to play Songames over and over again!

28 Instant Songames™

28 games that make children feel good about themselves by Barbara Sher, MS, OTR
The activities in this program include numerous games of body awareness, movement play, feeling
identification, and self-expression, as well as imagination games that encourage expressive language
play. These less complex Songames and activities are perfect for younger children ages 3-8. Includes

46 page booklet + CD!

m«ox

Danceland

Songames™ and Activities to Improve Sensory Skills by Kristen Fitz Taylor, RPT, and
Cheryl McDonald, RPT

Designed for slightly older children, ages 5-12, the music invites participation and engages children
in rhythmic expression. Developed by physical and occupational therapists, more than 75 move-
ment activities can be adapted for physical education and home programming. Includes 28 page

booklet + CD!

8004890727

www.SensoryWorld.com

Songames™ for Sensory Processing

25 Therapist-Created Musical Activities for Improving Fine- and Gross-Motor Skills,
Muscle Strength, and Rhythmicity by Aubrey Lande MS, OTR, Bob Wiz, and friends!
Fun and engaging for kids ages 3-11, these 25 therapist-created Songames offer a world of develop-
mental play activities. Includes 53 page book + 2 CDs with 87 minutes of music!

$24.95

$21.95

Marvelous Mouth Music
Songames™ for Speech Development by Suzanne Evans Morris, PhD, CCC-SLP
Marvelous Mouth Music is an audio CD of 2| activity-based Songames designed by Dr. Suzanne
Evans Morris, an internationally recognized speech therapist. Ideally suited for kids age 2 years to
those with fully developed speech, this CD brings speech development to